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1. In many ways, cultural references are closely intertwined with reading, discourse, 
and text.  What is the role of linguistic proficiency and cultural proficiency in 
ESL/EFL reading and/or writing? How important can L1 literacy be in learning to 
read and write in ESL/EFL? 

Becoming familiar with cultural concepts and constructs is vital because the learning of 
culture makes language “learners better communicators” (Celce-Murcia, 2013, p. 396). 
Indeed, Celce-Murcia (2013) furthers this point by emphasizing that “Not understanding 
the sociocultural expectations of the culture can negatively impact learners’ ability to 
function in an L2 community” (p. 395). They provide the anecdote of the international 
student departing after not having received the information they desired. Had the 
secretary been another person or had it been another context, the student might have 
greatly offended the other party and lost their favor entirely. As Celce-Murcia (2013) 
notes, the failure to understand the culture one is in can sometimes cause “…those who 
do not follow the norms of appropriateness that are accepted in a community [to be] 
placed in a position that exacerbates social disparities and inequality” (p. 395). This may 
impact their ability to obtain resources and help, and to facilitate understanding of the 
reading material they may encounter, such as in the sharing of notes anecdote, which 
underscores the importance of the value of intellectual property, a value highly 
emphasized in the West (p. 397). 

The role of linguistic and cultural proficiency in reading and writing is significant, as much 
academic writing in the US is structured and emphasized succinct and direct use of 
language. Celce-Murcia (2013) notes that academic writing “need[s] to be explicitly and 
persistently taught to ESL/EFL students [since] they represent conventionalized (and 
prescribed) characteristics of the academic genre that are not necessarily found in 
written discourse in rhetorical traditions other than the Anglo-American one” (p. 400). 
This is a form of cultural proficiency as many other forms of writing outside of the 
Anglo-American context might be more indirect and veiled, perhaps never getting to the 
point of the matter. Furthermore, there may be levels of formality and politeness that 
are more emphasized in other languages’ speech acts and pragmatics, which can be more 
indirect (p. 399). This demonstrates, also, the importance of L1 literacy, as one must also 
understand the culture and writing traditions of one’s L1 in order to underscore the 
differences that may exist when learning English. 

2. Chapter 21 has explored the use of assessment for formative purposes as well as 
for summative ones. Review the use of assessments in your classroom setting. 
What purposes do they serve? How are learners involved in learning and 
assessment? What external factors (e.g., NYS guidelines or state-mandated 
assessments) impact your choices about assessment? 

Celce-Murcia (2013) contends that “assessment can be a useful instructional tool that 
provides vital information about the extent of student learning and the effectiveness of 
their instruction” (p. 320). Indeed, both formative and summative assessments are 
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utilized for determining “students’ learning needs, diagnosing specific learning 
challenges, monitoring the developing of students’ skills, and engaging students in their 
own learning processes” (p. 321). In my classroom, I often use checklists for more 
informal assessments and to breakdown extended writing assignments into smaller, 
more manageable pieces. 

For example, if I assign an argumentative essay or literary analysis, I grade students 
according to the ELA Regents rubric. However, I also provide students with my own 
checklists for what they need in the introduction, body paragraphs, etc. so that it is 
easier for them to approach. My desire in teaching is to see “how students process and 
make meaning within social contexts” (p. 321) and generate ideas, which is how learners 
are involved in the learning and assessment process. My informal assessments are 
observation based, and my school has implemented a daily tracker/checklist that is used 
to informally observe whether students “meeting, approaching, or needing support” in 
achieving the day’s learning target. 

NYS standards and state exams such as the NYSESLAT and the ELA regents dictate most 
of my choices in assessment – and even in the curriculum we have used for the past two 
years, which is New Visions. I think this choice has really reduced the range of 
assessments I could readily implement in my classroom, such as portfolio building, which 
is a much more multifaceted approach to assessment that covers different dimensions of 
learning. The goal of assessment, as Celcia-Mucia (2013) describes, is when “teachers set 
up tasks, monitor student engagement and performances during those tasks, collect 
information about performances, and then use that information in a purposeful matter” 
(p. 322). I think this is difficult to do on a daily basis and still something I struggle with, 
but the implementation of the daily tracker has done much to facilitate this. 

A good way to frame my thinking about assessment is to embed the five important 
strategies for formative assessment that involves being intentional with success criteria, 
implementing discussions, offering feedback, using students as resources and experts, 
and empowering students into my lesson plans (Celcia-Murcia, 2013, p. 325). If I can be 
both consistent intentional with feedback and the success criteria, I think my overall 
teaching, too, will develop. However, I also think we must ease the pressure of high 
stakes testing that saturates much of our schools. 

3. Ask ChatGPT the following 3 questions and then compare them with your own 
research and your peer postings. Post the ChatGPT answers in your DB as 
screenshots. Write 2 sentences on your observations - if you think the answers 
were factually correct and truthful, or incorrect, or simply made up (hallucination). 
Write one sentence on why UPI think I am giving you such an assignment. 

4. Describe the key legislative milestones that have shaped bilingual education in 
the United States since the 1960s. 

My findings: Ovando (2003) describes the significance of various time periods such as 
the permissive and restrictive periods, but underscores the importance of the 
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opportunist and dismissive periods in language learning. Some of the legislative 
milestones he emphasizes are the Bilingual Education Act, which “strove to help 
disenfranchised language-minority students” (p. 8). He brings attention to Lau v. Nichols 
(1974), which emphasized equal opportunity and supports for students who did not 
speak English. Following this, Ovando (2003) highlights Castañeda v. Pickard (1981), 
which provided more specific guidelines for programs and ESL services (p. 11). The 
dismissive period saw the weakening of policies such as Proposition 227 (p.13), which 
placed blame on bilingual education programs. 

On ChatGPT: ChatGPT offers several cases that have revolutionized bilingual education 
in America. I think it offers a comprehensive overview on the legislative milestones – 
although it could certainly add more to the guidelines and services aspect. 

1. Analyze how demographic shifts in the U.S. population have influenced the 
development of bilingual education programs from the 20th century to today. 

My findings: Ovando (2003) writes that “language policy restrictionism and promotion of 
English became more important ads an ideological support for the new imperialism… 
directed at revolutionary iimmigrant workers” (p. 18), which placed further blame on 
bilingual programs. However, the 1965 Immigration Act revived discourse surrounding 
bilingual education – a conversation that still carries on today. Many bilingual education 
programs are now subsidized in New York due to the demand with the increase of 
immigrants in the past decade (NYSED). 

On ChatGPT: ChatGPT succinctly breaks down the demographic shifts into a number of 
categories such as shifts in educational approaches, etc. I don’t think it offers anything 
that is problematic, though its answers are vague as it doesn’t discuss what populations 
have contributed to a shift in demographics. 

1. Evaluate the effectiveness of current bilingual education practices in the United 
States in fostering academic success among non-native English speakers. 

My findings: Ovando (2003) mentions a number of programs promoted following the 
Castañeda v. Pickard (1981) case, such as structured and partial immersion programs, 
transitional bilingual programs, maintenance or developmental bilingual education, and 
two-way immersion programs (p. 11), all of which holds promise in contributing to the 
academic success of ELLs, but as Ovando (2003) notes, there is still much to be done in 
the way of implementation of such programs described (p. 14). 

On ChatGPT: ChatGPT highlights long term benefits and discusses more program 
models, something I struggled to find in my own research. However, the program models 
it offers is also vague. I appreciate that it highlights challenges and barriers. 

Thoughts: I think this was assigned so that we can “fact check” the information offered 
by ChatGPT and evaluate its effectiveness and whether or not it is capable of generating 
truthful 
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information.
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Hi A., you are right when you mention the importance of L1 literacy and the impact 
it has on a student’s L2. If students are proficient in their L1, they will have an easier 
time learning English than other students with limited literacy. This is why it is 
important for us to also identify which of our students are SIFE. I like the idea of 
self-assessments and I think that students can eventually produce their own 
checklists for self-evaluation. I also thought the same about the ChatGPT assignment 
- it’s always important to check the information we receive.   
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Hi D., the turn and talk and fist to five methods are excellent forms of informal 
assessment. I also practice this daily with my do nows and round robins. I also agree 
that the NYS assessments such as the ELA regents and others should not be the 
culminating assessment to demonstrate what a student has learned. I agree that 
ChatGPT is a good resource but it is not something to use if you want to 
authentically and thoroughly enhance your knowledge of something. It should never 
do the thinking for you. 
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Hi R. I agree that allowing students to use their L1s in the classroom will allow them 
to capitalize on the strengths they already have and allow it to inform their 
acquisition of their L2s! This can also help their peers, as this demonstration will 
allow other students with similar assets to gain more confidence in using their L1s. I 
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think it’s definitely important and great to implement various modes in which 
students can submit lessons. For some reason, I think students are unused to this 
and often choose traditional ways of submitting their own. Exit tickets are always a 
valuable and fast way to informally assess students and see where they’re at. 
 


