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Intro  
 
​ The selection and implementation of instructional materials play a critical role in 
supporting multilingual learners in both language development and academic learning. For 
multilingual learners, access to grade-level content depends not only on the material itself, but on 
how it is presented and supported instructionally. As a future TESOL educator, it is important to 
select materials that are culturally responsive and accessible for students with diverse language 
backgrounds and experiences, not just academically appropriate texts. For this assignment, I will 
be analyzing two texts, The Name Jar by Yangsook Choi and Esperanza Rising by Pam Muñoz 
Ryan, to evaluate how well they support MLs in developing both language and content 
knowledge. Through this analysis, I will examine the strengths and limitations of each text, 
connect them to TESOL theory and New York State Next Generation Learning Standards, and 
propose instructional redesigns that better support language development and student 
engagement. 
​  
Step 1: Standards Alignment & Initial Analysis 
 
​ The Name Jar by Yangsook Choi is an elementary-level picture book that tells the story 
of a young girl named Unhei who moves to the United States from Korea and struggles with 
whether to keep her name or choose a new one to fit in with her American classmates. This text 
is effective for multilingual learners because it centers around themes of identity, culture, and 
belonging. These themes are relevant for students who are navigating multiple languages and 
cultural experiences. Students at different language levels can follow the storyline with 
structured support, even if they are still learning English, because of the book's powerful visual 
help for comprehension. Additionally, because students can relate the work to their own names, 
cultures, and experiences, they can form meaningful connections to the story's message. This 
creates opportunities for oracy development through various forms of collaboration work, such 
as partner discussions, turn-and-talks, and whole group sharing. 
​ Another strength of The Name Jar is its cultural relevance and representation. The story 
validates the experiences of multilingual learners by showing the challenges of adapting to a new 
language and culture while maintaining one’s identity. This aligns with culturally responsive 
teaching practices, which emphasize the importance of students seeing themselves reflected in 
the curriculum. The language in the text is also relatively accessible for elementary students, 
especially when supported with visuals and teacher scaffolding. Teachers can easily build 
vocabulary instruction around key terms in the story and use strategies such as sentence frames 
and modeling to support comprehension.  
​ Although The Name Jar is a strong and engaging text for multilingual learners, the 
delivery of the instruction by the educator is what measures the text's effectiveness. Based on my 
teaching philosophy, I believe that texts should be intentionally selected to both engage students 
and meet them at their instructional level, while also creating a safe and inclusive learning 



environment where students feel valued and supported. As discussed in Matching Books and 
Readers by Nancy L. Hadaway and Terrell A. Young, it is important to consider factors such as 
comprehension, vocabulary, and students’ ability to make meaning from a text when selecting 
materials. This directly connects to The Name Jar because the text is accessible in terms of 
storyline and visuals, but still requires support for multilingual learners to fully engage with the 
deeper themes of identity and belonging. With strategies such as scaffolding, students who 
require support with texts being broken down and explaining their ideas will be able to make 
meaning of the text in depth. This reinforces my belief that students need both meaningful 
content and appropriate support to successfully engage with language and learning. 
​ Despite its strengths, The Name Jar also has limitations when used as an instructional 
material for multilingual learners. Although the story itself is engaging and culturally relevant, it 
does not independently provide the language support that multilingual learners need to fully 
participate in academic discussions. For example, students may need teacher-provided scaffolds 
such as vocabulary review, sentence frames, and guided discussion prompts in order to express 
their ideas about the text. In my teaching philosophy, I emphasize the importance of providing 
support such as visuals, structured discussions, and modeling to ensure that all students can 
access grade-level content. The visuals in the book may support basic comprehension; however, 
they are not enough on their own to help students develop academic language.  

The importance of language and cultural competency in assisting multilingual learners is 
another crucial factor to take into account while analyzing The Name Jar. As Celce-Murcia, 
Brinton, & Snow explain, language learning involves more than just understanding vocabulary 
and grammar; students must also understand the sociocultural norms that influence 
communication (2013, p. 396). This correlates to the themes seen in The Name Jar, as the story 
centers around cultural identity, belonging, and navigating a new social environment. 
Multilingual learners may not fully grasp the deeper cultural meanings without explicit 
instruction and discussion. For example, understanding why Unhei feels pressure to change her 
name requires not only language comprehension but also an understanding of social expectations 
of moving to a different country with a variety of identities.  

Additionally, The Name Jar is a story that allows students to engage in discussion and 
make personal connections, which are essential for language development. Research emphasizes 
that language learning is strengthened through social interaction and meaningful communication. 
For example, Celce-Murcia, Brinton, and Snow describe how social strategies involve interacting 
with others to clarify meaning and practice communication, which supports learners in 
developing confidence and communicative competence (2014, p. 537). This connects directly to 
how The Name Jar can be used instructionally because students benefit from opportunities such 
as partner discussions, role-play, and sharing personal experiences related to the text. However, 
without structured opportunities for interaction, multilingual learners may not fully participate in 
these discussions. This reinforces the idea that while the text itself is meaningful and engaging, 
its effectiveness for MLs depends on how it is supported through intentional instructional 
practices. This also connects to my approach as a TESOL educator that language develops best 



through meaningful interaction, where students are given opportunities to collaborate and take 
risks in a supportive environment.  

The Name Jar also aligns with several New York State Next Generation English 
Language Arts Learning Standards. This book demonstrates strong skill areas in reading 
comprehension, speaking, and listening. The text supports 1R2, as students can identify the 
central idea of the story and retell key details about Unhei’s experience adjusting to a new 
school. It also aligns with 1R3, as students describe the main character, setting, and major events 
throughout the story. Additionally, the book strongly supports 1R9, as students are encouraged to 
make connections between the text and their own experiences, particularly in relation to identity, 
culture, and belonging. This is especially meaningful for multilingual learners, who may see their 
own experiences reflected in the story. In terms of speaking and listening, the text aligns with 
1SL1, as it promotes collaborative conversations through partner discussions and shared 
responses. However, in order for multilingual learners to fully meet these standards, they may 
require additional support such as sentence frames, modeling, and structured opportunities to 
participate in discussions. 

Esperanza Rising by Pam Muñoz Ryan is a novel that is better suited for upper 
elementary or middle school students because it explores more complex themes such as 
immigration, resilience, and social class. This text is highly relevant for multilingual learners 
because these themes reflect the lived experiences of many multilingual students, making the text 
both meaningful and engaging. Unlike simpler texts, Esperanza Rising challenges students to 
think more deeply about character development and changes over time. The story follows 
Esperanza as she is forced to leave her privileged life in Mexico and adjust to a completely new 
reality as a migrant worker in the United States. Throughout the book, Esperanza experiences a 
major transformation, growing from a child who is used to comfort and privilege into a more 
mature and hardworking young girl. This coming-of-age journey highlights important themes 
that are meaningful for many students, especially multilingual learners, and can connect to. All 
students can connect to this book, whether through their own experiences or through learning 
about the experiences of others. For multilingual learners, this type of engagement supports both 
language development and critical thinking skills. 
​ Esperanza Rising is a popular favorite book for many students. It has assets of great 
cultural relevance and representation. Students can learn about other viewpoints and see pieces 
of their own identities reflected in the novel, which offers insight into Mexican culture and the 
lives of migrant workers. Since students are more engaged when they can relate to the content, 
this is consistent with culturally responsive teaching methods. As students come across new 
academic and subject-specific language throughout the book, the text also offers chances for 
vocabulary growth and comprehension techniques. Students can participate in discussions, make 
predictions, and examine significant events in the story with the help of their teachers. This book 
encourages students to think critically and draw significant connections, benefiting both 
language development and material acquisition. 



​ Although Esperanza Rising is a meaningful and engaging text for students, similarly to 
The Name Jar, its effectiveness for multilingual learners relies on how it is delivered to students. 
My teaching philosophy is deeply rooted in creating a classroom environment where all students 
feel supported and are given access to grade-level content, regardless of their language level. 
When reading a book such as Esperanza Rising, these relevant themes must be taught in a way 
that is comprehensible for all students. Students may not automatically understand the deeper 
meaning of the text without support with the language and structure of the book. This reinforces 
the principle that it is not enough to solely choose a strong text; educators must also provide 
scaffolds that are intentional and help students engage with both the content and the language.  
​ One of the main challenges of using Esperanza Rising with multilingual learners is the 
complexity of the language used throughout the book. The book includes more advanced 
vocabulary, longer sentence structures, and examples of figurative language that may be 
challenging for students who are still developing English proficiency. Furthermore, the story 
includes historical and cultural references that students may not be familiar with. Therefore, 
comprehension of what the meaning of the plot of the story may be challenging for some 
students. This alludes to the severity of scaffolding strategies such as gaining background 
knowledge, pre-teaching vocabulary, chunking the text into smaller sections, etc. By 
implementing supports such as these, students will be able to gain access to the same content 
while also continuing to build their language skills.  
​ A key strength of Esperanza Rising is its ability to make connections with students’ 
identities and lived experiences. I conclude that students’ backgrounds and cultures should be 
viewed as assets in the classroom. This book provides an opportunity for students to see aspects 
of their own experiences reflected in the story. The key themes related to immigration hardships 
and experiences, the power of family, and adapting to change are all themes that students can 
relate to. When students feel that their experiences are valued, they are more likely to engage and 
participate in learning. This also creates opportunities for students to learn about perspectives 
that may be different from their own. Facilitating group discussions and aiding in community 
building and empathy for each other's backgrounds and cultures. This connects to the idea that 
language learning is not only about grammar and vocabulary, but also about understanding 
cultural perspectives and social contexts, which play an important role in communication 
(Celce-Murcia, Brinton, & Snow, 2014). 
​ Another key strength of this novel is its variety of opportunities for discussion and 
collaboration. My philosophy on language development places emphasis on the notion that 
students learn best when they are given opportunities to use language in meaningful ways and in 
low-impact environments through discussion and interaction. Esperanza Rising offers many 
topics of conversation for students to practice speaking and listening skills, such as discussions 
on the topics of character development, resilience, and real-life experiences of immigration.  
​ Esperanza Rising aligns with several New York State Next Generation English Language 
Arts Learning Standards at the Grade 5 level. The text strongly supports standard 5R2, as 
students identify themes such as resilience, family, and perseverance, and explain how these 



ideas develop throughout the novel. It also aligns with 5R3, because students analyze how 
Esperanza changes over time and compare her life before and after her experiences as a migrant 
worker. In addition, the text connects to 5R4 because students must determine the meanings of 
complex vocabulary and figurative language to fully understand the story. Finally, the book 
supports 5SL1, because this book offers many opportunities for students to engage in 
collaborative discussions, share their interpretations, and respond to the ideas of others. 
However, for multilingual learners to fully meet these standards, they may require scaffolds to 
access the text and express their understanding. 
 
Step 2: Non-Negotiable ELL Criteria Assessment 
​ This evaluation uses both the Non-Negotiable ELL Criteria and Miekley’s ESL Textbook 
Evaluation Checklist to analyze how well The Name Jar and Esperanza Rising support 
multilingual learners (Miekley, 2005). The checklist looks at areas such as content, vocabulary, 
grammar, activities, and overall appropriateness for students. Using this framework helps break 
down each text in a more structured way and makes it easier to see both strengths and areas of 
needed support (Celce-Murcia, Brinton, & Snow, 2014). 

When looking at The Name Jar, the text shows strong performance in Section A: Content. This is 
due to the structure of the story and its correlation to meaningful themes like identity, belonging, 
and adjusting to a new culture. It also scores highly in Section D: Attractiveness/Layout, since 
the visuals and illustrations play a major role in helping students understand key concepts of the 
story. It allows readers to observe emotions and attributes of the characters. However, in Section 
B: Vocabulary and Grammar, the text is more limited. While the vocabulary is appropriate and 
manageable, built-in repetition or explicit support for learning new words is less common.  In 
Section C: Exercises and Activities, the book does not provide structured tasks or opportunities 
for students to practice language on their own. As a result, this implies that interaction and 
discussion have to be created by the teacher. Even with these limitations, Section III: Context 
shows that the text is highly appropriate for students and aligns well with classroom goals, 
especially when students are provided with appropriate scaffolds (Miekley, 2005). 

Esperanza Rising shows a different pattern when evaluated using the checklist. Similar to The 
Name Jar, it scores very high in Section A: Content because it includes more complex and 
substantial themes such as immigration, resilience, and social class. When navigating these 
themes, it pushes students to apply deeper-level thinking skills about the “whys and the hows” 
throughout the book. However, in Section B: Vocabulary and Grammar, the text is more 
challenging. It includes more advanced vocabulary and figurative language, with less repetition, 
which can make it harder for multilingual learners to fully understand without support. In 
Section C: Exercises and Activities, the novel also lacks built-in supports such as guided 
questions or structured interaction, meaning that teachers need to design these opportunities 
themselves. In terms of Section D: Attractiveness/Layout, the text is engaging, but it does not 
include the same level of visual support as a picture book. Therefore, guided discussion and 



activation of prior knowledge before reading a book such as this one is essential for 
comprehensible input.  Despite this, Section III: Context shows that the text is still appropriate 
for students and valuable for instruction, as long as it is supported with scaffolding strategies like 
vocabulary instruction, chunking, and guided discussion (Miekley, 2005). 

Both texts obtain strong characteristics in terms of content and cultural relevance, but 
they differ in how accessible they are for multilingual learners. The Name Jar is more 
immediately accessible because of its visuals and simpler language, while Esperanza Rising is 
more complex and requires greater support. Across both texts, the checklist highlights that there 
are fewer built-in supports for vocabulary development and structured language practice. This 
reinforces the idea that strong instructional materials still require intentional scaffolding to 
support multilingual learners. As emphasized in TESOL research, students benefit from 
opportunities to interact, receive support, and build language alongside content, rather than being 
expected to access complex texts independently (Celce-Murcia, Brinton, & Snow, 2014). 
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Step 3: Selection Rationale  
​ The selection of The Name Jar and Esperanza Rising was intentional in order to include 
texts that support multilingual learners across different grade levels, while simultaneously 
addressing both academic and social-emotional development. These books were chosen because 
they are meaningful, culturally relevant, and provide opportunities for students to make 
connections to both themselves and the world around them. By implementing instruction in the 
classroom that enables students to make connections to themselves and the world around them, 
educators create lifelong learners. This directly reflects my teaching philosophy because it 
emphasizes creating a safe and inclusive learning environment where students feel valued and 
are able to engage meaningfully in instruction. This approach is also supported by the NYSED 
Blueprint for English Language Learner/Multilingual Learner Success, which highlights the 
importance of “providing a safe and inclusive learning environment that recognizes and respects 
the languages and cultures of all students”. In addition, Celce-Murcia, Brinton, and Snow 
highlight the importance of relevance in instruction, explaining that the more that lessons focus 
on things with real-life relevance, the more they appeal to students (2013). This idea strongly 
guided my decision to choose both of these texts. 
​ The Name Jar was selected because it is a powerful, accessible text that allows all 
students to make meaningful connections, regardless of their cultural background. In the 
first-grade classroom where I currently work, students come from a wide range of cultural and 
linguistic backgrounds. This makes it important to choose texts that are inclusive and relatable 
for all students, not just some. This aligns with the NYSED Blueprint’s expectation of “designing 
and delivering instruction that is culturally and linguistically appropriate for all diverse learners”. 



In addition, it connects directly to my belief that students’ cultural backgrounds and identities 
should be viewed as assets, and that when students feel respected and valued, they are more 
likely to engage in learning. The themes seen in this book, such as identity, belonging, and 
confidence, make this text universally relatable, even for students who may not connect 
specifically to the conflict that the main character experiences, of trying to fit in versus having a 
“different” name. One objective that aligns with this text is for students to recognize the 
importance of their own cultural identity while also valuing the diverse backgrounds of others, 
which supports both social-emotional growth and classroom community building. 
​ In addition, I chose The Name Jar because of the variety of student-centered activities it 
allows for. Students can create their own “name jar” by sharing the meaning of their names and 
engaging in discussions about identity, practicing kindness, and inclusivity. These types of 
activities reflect my philosophy that language is best learned through meaningful interaction and 
real-world use. This is also supported by Celce-Murcia, Brinton, & Snow, who explain that 
task-oriented instruction gives students opportunities to use language in meaningful ways, where 
“success is judged in terms of whether the tasks are performed” (2013). These activities not only 
support comprehension but also provide opportunities for students to practice speaking and 
listening skills. As stated in the NYSED Blueprints, it is crucial to place emphasis on “providing 
integrated language and content instruction to support language development through 
language-focused scaffolds”.  

Esperanza Rising was selected as a more complex, upper-elementary text that supports 
deeper thinking and more advanced literacy skills. I chose this book it is a common text, as it is 
recognized as an important and meaningful text, and in my school, it is even displayed as part of 
a “book hall of fame” due to its impact and relevance. The novel explores important themes such 
as immigration, resilience, social class, and personal growth, all of which are highly relevant for 
students. This aligns with the NYSED Blueprint’s emphasis on “providing a clear vision for 
student success that includes high expectations for ELL/MLL student achievement and 
socio-emotional development”. It tells the story of Esperanza, a young girl who is forced to leave 
her privileged life in Mexico and adapt to a new life in the United States during the Great 
Depression. Through this experience, she learns to overcome challenges such as poverty and 
loss, ultimately developing resilience and a deeper understanding of the importance of family 
and community. This reflects my belief that learning should be meaningful and connected to 
students’ lives, as students are more engaged when they can see themselves in what they are 
learning. The story also introduces important historical context, allowing students to connect the 
past to present-day issues and supporting both content knowledge and critical thinking.  

Additionally, this text aligns with my teaching philosophy of maintaining high 
expectations while providing the support students need to succeed. Although Esperanza Rising is 
more complex and linguistically demanding, it creates opportunities for students to engage in 
higher-level thinking, such as analyzing character development and discussing themes. In the 
book Teaching English as a Second or Foreign Language, it emphasizes that learning should 
also be transferable, meaning students should be able to apply what they learn to real-world 



situations (Celce-Murcia, Brinton, & Snow, 2013). This text supports that idea by encouraging 
students to reflect on perseverance, identity, and the importance of family and community, which 
are lessons that extend beyond the classroom. 

The reason for choosing these two texts is that they reflect my overall approach to 
teaching, and that is honoring my students' identities. The Name Jar serves as a powerful source 
to support students as young learners in building confidence, developing a sense of identity, and 
feeling a sense of belonging in the classroom. Esperanza Rising builds on this by introducing 
more complex language and themes, while still allowing students to engage in meaningful 
discussion and critical thinking. Both texts support the idea that students’ home languages and 
backgrounds should be valued, which aligns with the NYSED Blueprint’s belief in “regarding 
home languages as instructional assets and using them in bridging prior knowledge to new 
knowledge”. This reinforces my goal of creating a classroom where students are supported but 
yet challenged, and can fulfill the expectation of developing life-long learners.  

 
STEP 4: WIDA Prime Analysis 
​ The WIDA Protocol for Review of Instructional Materials for ELLs (PRIME) gives a 
structured way to check how well teaching materials help multilingual students by building their 
language skills, making grade-level curriculum accessible for all learners, and preventing them 
from falling behind. The foundation of this framework is the WIDA English Language 
Development Standards Framework (WIDA English Language Development Standards 
Framework, 2020 Edition). This approach was used to examine The Name Jar and Esperanza 
Rising in terms of important elements such as academic language development, meeting 
objectives, asset-based philosophy, and access to challenging, grade-level content.  

After analyzing the WIDA PRIME framework to reflect my selctions, it is evident that 
The Name Jar strongly aligns with an asset-based philosophy that values students’ identities and 
lived experiences. The WIDA framework emphasizes that instruction should create opportunities 
where “multicultural books allow students to practice academic concepts in ways that reflect the 
experiences of multilingual learners and their families” (WIDA English Language Development 
Standards Framework, 2020 Edition). This book possesses many strengths in this area because it 
offers a variety of ways that students can make meaningful connections between text and self, 
while also learning about the cultural backgrounds and showing appreciation for others.  

In terms of academic language, The Name Jar supports early language development 
through discussion, storytelling, and personal connections. WIDA explains that first-grade 
students “tend to ask and answer questions about the world, themselves, and texts in multimodal 
ways” (WIDA English Language Development Standards Framework, 2020 Edition). The Name 
Jar supports this because students can engage in conversations about topics related to the story 
such as identity and belonging, while also using visuals and oral language to express their ideas. 
The structure of the text also supports key language uses such as narrating and informing, as 
students retell events and describe character conflicts.  



Additionally, the text aligns with WIDA’s performance expectations for young learners 
by supporting both interpretive and expressive language. Students are able to listen to the story, 
interpret its meaning, and then respond through multiple means of expression. This connects to 
WIDA’s emphasis that language development occurs through “meaningful engagement in 
activities,” where students actively use language to communicate their ideas (WIDA English 
Language Development Standards Framework, 2020 Edition). While the book itself does not 
include explicit scaffolds, it provides a strong foundation for teachers to build in these supports 
to deliver appropriate instruction for equitable access for all students.  

When analyzed through the WIDA PRIME framework, Esperanza Rising demonstrates 
strong alignment with grade-level rigor and academic language development for upper 
elementary multilingual learners. WIDA describes students in grades 4–5 as learners who are 
“beginning to think about more abstract ideas” and are developing the ability to “distinguish 
opinions from claims, and formulate claims substantiated with evidence” (WIDA English 
Language Development Standards Framework, 2020 Edition). This directly connects to 
Esperanza Rising because the text requires students to analyze complex themes such as 
immigration and social class struggles, while also supporting their ideas with evidence from the 
story. 
​ The book also strongly supports the development of academic language across multiple 
domains. According to WIDA, upper elementary students engage in key language uses such as 
narrating, informing, explaining, and arguing, including the ability to “interpret and construct 
narratives in a variety of contexts” and “use evidence from texts or data to support claims” 
(WIDA English Language Development Standards Framework, 2020 Edition). Esperanza Rising 
provides strong opportunities for this because students are given opportunities to analyze the 
character development of Esperanza and engage in discussions about the historical and social 
context of the story. These types of activities promote deeper language use and require students 
to communicate their thinking using more complex vocabulary and sentence structures. 
​ Higher levels of discourse and language complexity are supported by the text in terms of 
performance expectations. According to the WIDA English Language Development Standards 
Framework, 2020 Edition, students at this level start to generate "short text that conveys intended 
purpose using predictable organizational patterns" and gradually develop more sophisticated and 
meaningful language. Esperanza Rising allows students to practice structuring their thoughts 
through more rigorous tasks, such as literary essays and written responses.  
​ Both The Name Jar and Esperanza Rising align with the WIDA PRIME framework, but 
they support multilingual learners in different ways based on developmental level. The Name Jar 
is highly accessible for younger learners, while Esperanza Rising promotes more advanced 
language use, critical thinking, and engagement with complex ideas. Together, these texts 
demonstrate that effective instruction for multilingual learners does not require simplifying 
content, but rather providing meaningful and appropriate supports that allow students to engage 
with rigorous, grade-level material (WIDA English Language Development Standards 
Framework, 2020 Edition). 



Step 5: Redesign & Visual Support Creation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



One instructional challenge I identified in The Name Jar is that, although the text is 
meaningful and culturally relevant, it does not provide explicit scaffolds to support multilingual 
learners in developing academic language, specifically in structured speaking and vocabulary 
use. To address this, I used Copilot to generate a comic strip script for grade 1 multilingual 
learners focused on the themes of identity, names, and belonging. I prompted Copilot to include 
key vocabulary such as name, special, culture, different, and kind, and to design the comic at the 
Developing WIDA proficiency level with simplified language and visual supports. Copilot 
provided a clear and student-friendly structure. However, I found that the output did not 
accurately follow the storyline of The Name Jar or fully capture the key themes of the text. For 
example, it lacked the central conflict surrounding Unhei’s struggle with her identity and did not 
reflect important moments such as the name jar, her internal conflict, and the resolution where 
her classmates show kindness and appreciation for her culture. Because of this, I had to revise a 
significant amount of the dialogue and sequencing to better align with the actual important 
events and themes of the story, including identity, belonging, and cultural acceptance. 

In my revisions, I also made sure the dialogue followed the story in chronological order 
so that each panel built on the previous one. By doing this, it would better support students’ 
comprehension of the text. Additionally, I incorporated repeated sentence frames such as “My 
name is ___” and “My name is special because ___” to provide structured opportunities for 
students to practice academic language. I also adjusted the dialogue to be developmentally 
appropriate and used visual cues such as the facial expressions and small symbolic pictures. To 
further support students who may need additional language support, I highlighted key vocabulary 
words in a different color to draw attention to important terms and support vocabulary 
development. The final redesigned comic supports multilingual learners by reducing linguistic 
complexity while also maintaining access to grade-level content. Through the use of visuals, 
repetition, and structured/simplified dialogue, this revised comic would be accessible for all 
learners. This aligns with the WIDA English Language Development Standards Framework 
(2020), which emphasizes that language development occurs through meaningful, scaffolded 
interaction and the integration of content and language. Furthermore, the redesign supports New 
York State Next Generation Learning Standards such as 1SL1 and 1SL4, as students are 
encouraged to engage in collaborative conversations and express their ideas clearly using 
complete sentences. This redesign also reflects my teaching philosophy because it promotes an 
inclusive and culturally responsive learning environment where students’ identities are valued 
and used as a foundation for language development. 

 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

One instructional challenge I identified in Esperanza Rising is that the text includes 
complex vocabulary and in-depth themes, with limited built-in scaffolds. This can make it 
difficult for multilingual learners to independently access and participate in group discussions 
about key events in the story. Themes such as resilience, identity, and coming of age require 
students to think deeply and use academic language, but the text itself does not provide enough 
structured support to guide students in doing this. To address this challenge, I used Copilot to 
generate a scaffolded graphic organizer activity for 5th-grade multilingual learners focused on 
character development and resilience. In my prompt, I asked Copilot to include key vocabulary 
words such as resilience, struggle, change, hope, and identity, as well as sentence frames and 
guided questions aligned to the Expanding WIDA proficiency level. Even though Copilot did 
generate a strong starting point that included a detailed organizer, discussion questions, and 
writing supports, I found that the output was overly complex and included too many components 
at once, which could overwhelm students rather than support them, especially multilingual 
learners.  

As a result, I revised the activity to make it more accessible and developmentally 
appropriate for my learners. I simplified the structure by focusing on a clear Beginning, Middle, 
and End organizer, allowing students to track Esperanza’s journey in a more manageable way. I 
also reduced the number of discussion questions and shortened the writing component to just 2–3 
sentences to minimize cognitive overload while still maintaining opportunities for language 



production. Additionally, I highlighted key vocabulary words to support comprehension and 
intentionally included sentence frames to guide both speaking and writing. I also added an option 
for students to draw or use their home language to express their understanding, which supports 
multilingual learners in connecting new content to their existing linguistic resources. 

The final redesigned activity supports multilingual learners by breaking down complex 
ideas into smaller, structured tasks and providing multiple entry points for understanding, 
including visuals, repetition, and guided language use. This aligns with the WIDA English 
Language Development Standards Framework (2020) that places emphasis on the importance of 
scaffolding, multimodal learning, and opportunities for students to develop academic language 
through meaningful interaction. The activity also aligns with New York State Next Generation 
Learning Standards, including 5R2, as students identify and explain themes such as resilience 
and perseverance, 5R3, as they analyze how Esperanza changes over time, and 5R4, as they 
work with key vocabulary to support comprehension. In addition, the activity supports 5SL1, as 
students engage in structured discussions using sentence frames to share their ideas and respond 
to others. 

This process also highlighted the importance of teacher judgment when using AI tools in 
instructional design. While Copilot helped generate a starting point, it could not fully account for 
the specific needs of my students or determine the appropriate level of support required. As an 
educator, I am the one who understands my students’ linguistic, academic, and developmental 
needs, and I must make intentional decisions to ensure instruction is accessible and meaningful. 
AI can be a useful initial step, but it cannot replace the role of a teacher in designing instruction 
that is responsive, differentiated, and aligned to students’ best interests. 
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Link to infographic 

https://canva.link/l1vi6yes97fdmc9
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