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Instructional Material Critique & Redesign with Infographic 

Introduction   

         Selecting instructional materials that are academically rigorous, culturally responsive, 

and linguistically accessible is an important responsibility for teachers of multilingual learners 

(MLs). Although many published curricula are aligned with academic standards, teachers must 

critically evaluate whether these materials provide appropriate language supports, meaningful 

opportunities for student interaction, and equitable access to grade-level content. This paper 

evaluates two instructional materials from the HMH Into Reading curriculum at different 

elementary grade levels to examine their effectiveness in supporting multilingual learners. Using 

the New York State Next Generation English Language Arts Learning Standards, the ESL 

Textbook Evaluation Checklist, the WIDA PRIME Protocol, and research-based principles for 

multilingual learners, this paper analyzes the strengths and limitations of each material in relation 

to language development, literacy instruction, cultural responsiveness, and access to academic 

content. Based on the analysis, each material will be redesigned to better support the linguistic 

and academic needs of multilingual learners while maintaining grade-level rigor, and an 

infographic will be created as an additional visual support to enhance student comprehension and 

engagement.  

Material A: Kindergarten HMH Into Reading Module 6 – Martin Luther King, Jr.  

The first instructional material selected for analysis is the Kindergarten HMH Into 

Reading Module 6 read-aloud Martin Luther King, Jr. by Marion Dane Bauer (see Appendix A.1 

for the book cover). This material introduces young learners to an important historical figure 

while supporting foundational comprehension skills, vocabulary development, and oral language 



 

practice. Across Lessons 11–13, students engage in activities that focus on identifying important 

people, places, and events, learning academic vocabulary, determining author’s purpose, and 

responding to questions using information from the text. The instructional sequence provides 

multiple opportunities for students to build background knowledge before engaging with 

increasingly complex ideas related to fairness, equality, and leadership. Because the lesson 

combines literacy instruction with important historical content while providing multiple supports 

for multilingual learners, it is an appropriate choice for both instructional analysis and redesign. 

The material demonstrates alignment with several New York State Next Generation 

English Language Arts Learning Standards. First, the lesson supports KRI2, which requires 

students to identify the main topic and retell key details from informational texts. Students 

identify important events in Dr. King’s life and discuss how his actions contributed to changes in 

society. The lesson also aligns with KSL1 through structured partner discussions, Turn and Talk 

routines, and Think-Pair-Share activities. These collaborative conversations support multilingual 

learners because language develops through meaningful interaction and opportunities to express 

ideas with others (Celce-Murcia et al., 2014). In addition, the lesson supports KRI3 by helping 

students describe connections between historical events and their impact. A major strength of the 

lesson is its use of multimodal scaffolds to support access to challenging historical concepts. The 

teacher guide provides background information, illustrations, vocabulary instruction, 

comprehension questions, teacher modeling, and differentiated English learner supports that help 

make complex ideas more accessible for young learners (see Appendix A.2). These instructional 

practices reflect effective scaffolding because they connect new academic language to concrete 

examples and meaningful experiences (Díaz-Rico, 2012). Furthermore, discussions about 



 

fairness, equal rights, and leadership encourage students to connect literacy learning with broader 

social values, reflecting culturally responsive teaching practices (Nieto & Bode, 2018). 

Based on the ESL Textbook Evaluation Checklist (Miekley, 2005), this instructional 

material demonstrates strengths across content, instructional design, teacher support, and 

contextual appropriateness (see completed checklist in Appendix A.3). The biography presents 

information in a logical sequence and uses authentic language appropriate for kindergarten 

learners. The teacher’s guide provides clear instructional objectives, explicit vocabulary 

instruction, comprehension questions, and step-by-step lesson procedures that support effective 

implementation. Interactive activities such as Turn and Talk, Think-Pair-Share, and repeated 

vocabulary practice encourage student engagement while reinforcing comprehension. The lesson 

is also appropriate for the intended curriculum and age group because the content is meaningful, 

visually supported, and accessible with teacher scaffolding. However, the material provides 

relatively few opportunities for multilingual learners to use their home languages, build cross-

linguistic connections, or contribute personal cultural experiences. Incorporating these elements 

would further strengthen the lesson’s support for multilingual learners. 

When analyzed using the WIDA PRIME Protocol for Review of Instructional Materials, 

the lesson demonstrates several strengths in supporting multilingual learners. Students develop 

language through listening, speaking, vocabulary instruction, and collaborative discussions while 

engaging with grade-level content. Visual illustrations, teacher think-alouds, structured 

discussion routines, and differentiated English learner supports increase comprehensibility for 

learners across proficiency levels. These instructional features align with the WIDA principle of 

providing appropriate linguistic scaffolds. However, the lesson places greater emphasis on 



 

language comprehension than language production and offers limited opportunities for 

translanguaging or connections to students’ cultural and linguistic backgrounds. Expanding 

opportunities for multilingual learners to draw upon their full linguistic repertoires would 

strengthen alignment with the WIDA Standards Framework. 

To address these limitations, the lesson was redesigned by incorporating a visual support 

created with the assistance of Microsoft Copilot. The prompt asked Copilot to generate a student-

friendly infographic titled “How Can We Be Fair Like Dr. Martin Luther King, Jr.?” for 

kindergarten multilingual learners at the WIDA Entering–Developing proficiency levels. The 

design request emphasized simple English phrases, culturally inclusive illustrations, sentence 

frames, and visual supports to reduce language demands (see Copilot Prompt in Appendix A.4). 

Copilot generated an infographic organized around four student-friendly actions: Be Kind, 

Include Everyone, Use Kind Words, and Share and Help. The infographic also incorporated 

larger fonts, clear visuals, and ample white space to improve accessibility for young multilingual 

learners (see Appendix A.5). 

The redesigned infographic extends the original lesson by helping multilingual learners 

connect Dr. Martin Luther King, Jr.’s message of fairness to their own classroom experiences. 

Rather than focusing only on recalling historical events, students are encouraged to apply newly 

learned vocabulary while discussing how they can demonstrate fairness in everyday situations. 

The use of simple language, visual supports, and sentence frames reduces linguistic demands 

while increasing opportunities for oral language development. In addition, representing children 

from diverse cultural backgrounds reinforces the lesson’s message of inclusion and belonging. 

As a result, the redesign maintains the instructional goals of the original lesson while providing 



 

additional language supports that make learning more meaningful and accessible for multilingual 

learners. 

Material B: Grade 2 HMH Into Reading Shared Reading – Great Leaders 

The second instructional material selected for analysis is the Grade 2 HMH Into Reading 

shared reading selection “Great Leaders” from Book 2 (see Appendix B.1 for the book cover). 

This instructional material focuses on developing students’ ability to analyze informational and 

opinion texts while learning about historical figures who demonstrated leadership. The analysis 

of this material was based on the instructional sequence provided in the HMH Teacher’s Guide 

(see Appendix B.2). Across Lessons 9 and 10, students engage in close reading activities that 

focus on evaluating important details, identifying key ideas, distinguishing fact from opinion, 

analyzing supporting evidence, and understanding how authors use reasons and details to 

persuade readers. Through guided reading, discussion routines, and writing activities, students 

are encouraged to explain their thinking using evidence from the text. This material provides an 

opportunity to examine how content-rich literacy instruction can support multilingual learners in 

developing academic language while engaging with complex informational concepts. 

The material demonstrates alignment with several New York State Next Generation 

English Language Arts Learning Standards. First, the lesson supports 2R1, which requires 

students to develop an understanding of key ideas and details by asking and answering questions 

about texts and referring to evidence. Students analyze information from “Great Leaders” and 

identify details that support the authors’ ideas. The lesson also aligns with 2R8, as students 

distinguish between points an author makes and the reasons or evidence used to support those 

points. Moreover, the lesson supports 2SL1 through collaborative conversations, including Turn 



 

and Talk activities, where students practice explaining their ideas and responding to classmates. 

These structured interactions are especially beneficial for multilingual learners because academic 

language develops through meaningful communication and opportunities to negotiate meaning 

with others (Celce-Murcia et al., 2014). 

A major strength of this instructional material is its emphasis on academic language 

development through authentic reading and discussion. Unlike lessons that isolate vocabulary or 

comprehension skills, “Great Leaders” integrates language learning with content understanding 

by asking students to analyze ideas, explain relationships between opinions and evidence, and 

communicate their interpretations. The teacher guide provides explicit instruction for academic 

vocabulary, including terms such as “persuade”, “opinion”, “reason”, and “fact”, while also 

modeling how readers identify important information. These supports reflect effective language 

instruction because multilingual learners benefit from explicit language instruction embedded 

within meaningful academic contexts (Celce-Murcia et al., 2014). In addition, the lesson 

incorporates visual supports, anchor charts, sentence structures, and guided discussions that help 

students access complex literacy skills. These scaffolds reflect Díaz-Rico’s (2012) emphasis on 

connecting new language demands with students’ existing knowledge and providing structured 

support toward independence. 

The material also promotes culturally responsive learning by highlighting individuals 

who contributed to society through leadership and advocacy. Students are encouraged to 

examine how leaders used their voices, ideas, and actions to create change. The lesson’s focus on 

leadership creates opportunities for students to discuss fairness, responsibility, and community 

involvement. However, similar to many published instructional materials, the text provides 



 

limited opportunities for students to connect these concepts to leaders, role models, or 

community experiences from their own cultural backgrounds. Providing opportunities for 

students to share examples from their families, communities, or home cultures would further 

support culturally sustaining instruction and recognize multilingual learners’ identities as 

valuable classroom resources (Nieto & Bode, 2018). 

Based on the completed ESL Textbook Evaluation Checklist (see Appendix B.3), this 

instructional material demonstrates strengths in content organization, instructional support, and 

student engagement. The reading selection presents information in a structured manner and 

provides opportunities for students to analyze ideas, supporting details, and author’s purpose. 

The teacher guide offers clear objectives, instructional steps, vocabulary explanations, 

comprehension questions, and differentiation strategies that assist teachers in implementing the 

lessons effectively. The activities include interactive discussions, collaborative learning, and 

writing tasks that require students to apply new vocabulary and communicate their 

understanding. The material is also appropriate for Grade 2 learners because it maintains grade-

level expectations while providing scaffolds for students who need additional support. However, 

the checklist analysis also reveals areas for improvement. Although the teacher guide includes 

English learner supports, many strategies focus primarily on making English texts 

understandable rather than encouraging students to use their complete linguistic repertoires. 

Additional opportunities for translanguaging, multilingual discussion, and connections to 

students’ lived experiences would strengthen the material’s support for multilingual learners. 

When analyzed using the WIDA PRIME Protocol for Review of Instructional Materials, 

the lesson demonstrates several strengths in supporting multilingual learners’ language 



 

development. The material provides clear language objectives, opportunities for students to 

practice academic vocabulary, and structured activities that promote listening, speaking, reading, 

and writing. The use of anchor charts, teacher modeling, sentence frames, and collaborative 

discussion routines helps make complex literacy concepts more accessible for learners at 

different proficiency levels. The lesson also supports language functions such as explaining, 

comparing, and persuading, which align with the academic language demands described in the 

WIDA Standards Framework. However, the material provides fewer opportunities for students to 

draw upon multilingual resources or engage in cross-linguistic connections. While students are 

supported in understanding and discussing the text in English, additional activities that 

encourage students to use home languages, compare perspectives across cultures, or connect 

leadership concepts to their own experiences would further enhance the material’s alignment 

with multilingual learner development. 

To address these areas for improvement, the lesson was redesigned by incorporating a 

visual support created with the assistance of Microsoft Copilot. The Copilot interaction and 

generated design process are included in Appendix B.4. The prompt asked Copilot to create a 

student-friendly infographic for Grade 2 multilingual learners that highlights the characteristics 

of effective leadership using accessible language, visuals, and opportunities for student 

reflection. Copilot generated an infographic titled “What Makes a Great Leader?” that organizes 

leadership characteristics into four categories: Help Others, Use Your Voice, Work Together, 

and Make a Difference. Each section includes simple phrases and visual supports, such as “use 

kind actions,” “share your ideas,” “listen to others,” and “help your community.” The final 

infographic created through this redesign process is included in Appendix B.5. The visual was 



 

refined to include readable text, appropriate spacing, and student-friendly design elements to 

better support multilingual learners. 

Comparison and Reflection on Instructional Material Design 

The analysis of both HMH Into Reading instructional materials reveals that effective 

support for multilingual learners requires a balance between maintaining grade-level academic 

expectations and providing meaningful access to content. Both the Kindergarten “Martin Luther 

King, Jr.” biography and the Grade 2 “Great Leaders” shared reading lesson demonstrate 

strengths in building background knowledge, developing academic vocabulary, and supporting 

comprehension through visuals, teacher modeling, structured discussions, and differentiated 

scaffolds. The materials support multilingual learners’ engagement with complex ideas by 

maintaining important literacy goals and incorporating instructional supports. These features 

reflect effective English language development practices because language learning occurs most 

successfully when students use language to understand meaningful content and communicate 

their ideas (Celce-Murcia et al., 2014). 

Although both materials demonstrate strong instructional support for multilingual 

learners, the analysis also revealed areas where additional adaptation could strengthen their 

effectiveness. While the lessons provide meaningful support for understanding English texts, 

they offer fewer opportunities for multilingual learners to use their full linguistic repertoires, 

connect content to personal experiences, and engage in extended language production. The 

existing English learner supports primarily focus on increasing access to English while giving 

less attention to intentionally incorporating students’ home languages and cultural knowledge as 

instructional resources. This finding highlights the importance of teachers critically evaluating 

published materials and adapting them based on the linguistic and cultural needs of their 



 

students. Through thoughtful redesign, instructional materials can become more culturally and 

linguistically responsive by incorporating student voice, translanguaging opportunities, and 

connections between classroom learning and students’ communities (García & Kleifgen, 2018; 

Nieto & Bode, 2018). 

The redesign process demonstrated that relatively small adaptations can significantly 

increase accessibility and engagement for multilingual learners. The infographic created 

for “Martin Luther King, Jr.” helped students connect historical concepts of fairness and equality 

to everyday classroom actions, while the “Great Leaders” infographic supported students in 

recognizing leadership qualities within themselves and their communities. Both redesigns used 

visual supports, simplified language, and sentence frames to reduce linguistic barriers while 

maintaining meaningful academic goals. These adaptations reinforce the idea that instructional 

materials should not only provide access to content but also empower multilingual learners to 

participate actively, express their identities, and see their experiences represented in the 

classroom. 

Conclusion 

Evaluating and redesigning instructional materials is an essential practice for creating 

equitable learning experiences for multilingual learners. The analysis of the two HMH Into 

Reading materials demonstrated that published curricula can provide valuable grade-level 

content, strong instructional structures, and effective scaffolding, while still requiring thoughtful 

adaptation to better address students’ linguistic and cultural strengths. By examining materials 

through the ESL Textbook Evaluation Checklist, WIDA PRIME Protocol, and principles of 

culturally responsive teaching, educators can identify both strengths and areas for improvement. 

Ultimately, effective instructional materials should not only help multilingual learners access 



 

academic content but also recognize their languages, experiences, and identities as valuable 

resources for learning. Through intentional redesign and reflective teaching practices, educators 

can create classrooms where multilingual learners are supported as capable thinkers, 

communicators, and active members of their communities. 
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Appendix A.1 

Book Cover for Material A 

 

 

 

 

 

 

 



 

Appendix A.2 

HMH Teacher’s Guide for Material A 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix A.3 

Completed ESL Textbook checklist for Material A 

 



 

 

 

 

 

 

 

 



 

Appendix A.4 

Copilot screenshot of Material A 

 

 

 

 

 

 

 

 



 

Appendix A.5 

Infographic for Material A created by Copilot 

 

 

 

 

 

 

 

 



 

Appendix B.1 

Book Cover for Material B 

 

 

 

 

 



 

Appendix B.2 

HMH Teacher’s Guide for Material B 

 

 



 

Appendix B.3 

Completed ESL Textbook checklist for Material B 

 



 

 

 

 

 

 

 

 



 

Appendix B.4 

Copilot screenshots of Material B

 



 

 

Appendix B.5 

Infographic for Material B created by Copilot
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